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Abstract 
In the current cultural, social and economic context, it is important to understand how young adolescents perceive their own 
abilities and their own identity in relation to the territory within which they are embedded. Our research investigated the level of 
satisfaction and the characteristics of training, the future career choices and the representation of the territory.Students consider 
sufficiently satisfactory the training received and indicated, moreover, the ability to offer a rapid job placement. They don't have 
awareness of job reality in its concreteness, although there is a consciousness of the changes made in the work environment. 
Strongly negative appears, however, the representation of the territory with respect to which our subjects live far apart relative to 
personal fulfillment and professional. 
© 2015 The Authors. Published by Elsevier Ltd. 
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1. Introduction 
In the current cultural, social and economic context, it is important to understand how young adolescents perceive 
their own abilities and their own identity in relation to the territory within which they are embedded. The 
adolescence is the period of life typically associated with construction of identity, but, usually, the achievement is 
rarely reached by the end of high school and often the exploration proceeds over twenty years old (Arnett, 2000; 
Arnett, & Tanner, 2006). Zara (1995) argues that the adolescents live according to the value that they have assigned 
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to themselves, that the authors attributed to them, as able or unable to influence the course of events, and this often 
does not allow them to monitor their own behavior through self-examination appropriate to the circumstances. In 
this way, the research of identity is a difficult process of building between actions and expectations among self-
recognition and hetero-recognition, among themselves and significant others. Identity is influenced by many 
variables: education, training, socio-cultural context, territory and relationship with people. All these aspects greatly 
affect individual's perspective and his ability to transform into action their own planning (Castiglione, Licciardello, 
Mauceri, & Rampullo, 2012). 
According to Markus and Nurius (1986) Possible Selves are ideas of individuals about what they would like or 
may fear becoming, and as a conceptual bridge between cognition and motivation. In this regard, Erikson (2007) 
underlines those aspects of Possible Selves, which could affect the future, suggesting that they should be regarded as 
influential on future situations. The concept of Possible Self contains important aspects of Working Self (Markus, & 
Nurius, 1986) such as: future planning, expectations, hopes, fears. These aspects are used to activate strategies to 
meet their own ambitions (Licciardello, & Castiglione, 2008; Oyserman, & Fryberg, 2006; Oyserman, Bybee, & 
Terry, 2006; Oyserman, Bybee, Terry, & Hart-Johnson, 2004).Moreover, Zara (1995) argues that the coding system 
of  what  we  think  we  are  and  what  we  can,  we  want,  we  are  afraid  of  becoming  is  the  Self  as  a  true  “hourglass  
identity”, the promoter center of goals and individual projects. Oyserman, Bybee and Terry (2006) took care of 
Possible Selves related to school. The Authors argue that the future is an important component of Self-concept from 
early adolescence and doing well in school is a common element of future oriented Selves in young people. The 
hypothesis is that young people have difficulty to support Possible Selves focused on school if they perceive them as 
being inconsistent with social important identities, misinterpreting the Possible Selves of academic goals as 
unrealistic. 
The representation of  territory appears important with regard to identity dimension. Already Lewin (1935) 
underlined the importance of the individual/environment relationship. He argued that the structuring, development 
and explicate of subjectivity of the individual should be considered in relation to the events that constitute the 
reference environment with its cultural context in a circular logic for which the environment result important to 
develop the personality and to help to determine the meaning that the environment takes for individual influencing 
his behavior and the construction of its living space. According to several studies, the environment is significant if 
the subjects saw it as an opportunity to carry out the activities desired (Castiglione, Licciardello, Marletta, & 
Mauceri, 2011; Gustafson, 2001; Russel, & Ward, 1981; Russel, & Pratt, 1980; Lewicka, 2005). In this regard, 
Proshansky speaks of "identity of place," linking it to those dimensions of self that relate to a complex pattern of 
ideas, feelings, values, goals, abilities and behavioral tendencies regarding the existence of the individual in the 
physical world (Castiglione, Licciardello, Marletta, & Mauceri, 2011; Proshansky, Fabian, & Kaminoff, 1983;. 
Proshansky, 1978).According to this hypothesis, Oyserman, Bybee and Terry (2006) have developed an intervention 
model that is shown to have a direct influence on Possible Selves, on Self-control and results. The Authors argued 
that young people in an effort to control the Self when the Possible Self is efficacious, the social context supports 
their work, the Possible Self felt congruent with social identities and the difficulty is considered to be realistic. The 
Rich context of the resource provides successful models and structures developed to guide the process of achieving 
positive academic Possible Selves expected, unlikely happen in a limited context (Oyserman, Bybee, & Terry, 
2006).A further research (Di Nuovo, 2006) about future representation of work of high and middle school students, 
investigated the relationship between social identity and social representation of work realty, understanding socio-
professional expectations, that is beliefs and representations developed towards work.The variables that it seems to 
affect future work perception and the way in which these perceptions are structured are the socioeconomic status 
and family mediation. About the type of school, it should be noted that high school students give more importance 
to professional autonomy and social utility, instead middle school student show to be guided in their choice keeping 
in mind the correspondence between work and gender. 
2. Aims 
The present research has explored those aspects that, just in adolescence, seem to be peculiar both in a present 
and future dimension. The research, in particular, has focused on investigating the representation of young students 
in the Sicilian territory, relating to: level of satisfaction of adolescence and the expectations about the training 
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received; future training courses; future job; Sicilian territory and the possible development of the same; Actual Self 
and Future Self representation. Furthermore, we explored type of school (Grammar schools, Professional school and 
Technical school) effects on all dependent variables. 
3. Methods 
3.1. Participants 
The research sample consisted of 231 Sicilian students, out of which 113 males and 118 females, with a range 
age between 14 and 20 years old (M=16.65; SD=1.55), belonging to different types of schools (34.6% “GS” 
Grammar School, 30.7% “PS” Professional School, 34.6% “TS” Technical School). 
3.2. Measures
For data collection, the instruments used was a questionnaire divided into several parts: rating scales, in which 
each item is treated as Likert Scale, measuring representations about training satisfaction; training received, work, 
development of Sicilian Territory and future prospective; two semantic differentials consist of 36 pairs of polar 
adjectives, to explore characteristics  concerning Actual Self (Į=.75) and Future Self(Į=.84); two semantic 
differentials consist of 28 pairs of polar adjectives, to explore representations concerning the concept of 
Work(Į=.86) and Sicilian territory(Į=.89). 
3.3. Preliminary Data Processing 
Training satisfaction scale’ range was from “1” to “10” (mid-point=5.5), all other scales’ range was from “1” to 
“7” (mid-point=4). The following methods were used to display the data: we have carried out the computation of the 
average values of each item of the Likert scales, about specific concepts measured; about Semantic Differentials 
(S.D.) we carried out the computation of the average values of each S.D. related to the specific concepts measured 
(Real Self, Work, Sicilian Territory, Future Self) and of Euclidean distances between semantic space studied in 
pairs. The checking of statistical significant differences has been carried out by MANOVA with N factors, 
concerning the comparison of scores about scales, Semantic Differentials and Euclidean Distances; and One-way 
ANOVA in order to verify the incidence of independent variables; Cronbach’s alpha to check the reliability of 
assessment inventory scales was also used. The data analysis has been performed through the software SPSS, v20 
for Windows. 
4. Results  
4.1. Rating Scales 
Our sample thinks that the training received is sufficiently satisfactory (M=6.54; SD=1.36). In particular, 
Grammar school students are more satisficed, than the others, of received training (GSM=7.15 SD=1.01; TSM=6.31 
SD=1.21; Professional School M=6.10 SD=1.61), F=14.13, p<.001. 
The scores about the importance of training respect the future amounted above the mid-point. The students think 
that fundamental peculiarity of any training course is “offer rapid job placement” (M=6.10; SD=1.09); but also, with 
lower scores, “develop spread skills, useful in any working environment” (M=5.85; SD=1.26), “offers a chance of a 
good job placement, although in long term” (M=5.77; SD=1.33), “provides tools to design and implement self-
employment/independent work” (M=5.58; SD=1.41) and “not to be too long and demanding” (M=4.38;
SD=1.82),F(4.920)=63.53, p<.001.Moreover, students of technical institute, more than others, think that a future 
training course should “not be too long and demanding” (TSM=4.85 SD=1.63; PSM=4.42 SD=1.91; GSM=3.88
SD=1.80), F=6.01, p=.003. 
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4.2. Planning job 
Our sample thinking about their future career show as follows: especially appreciate the idea of “finding a 
permanent  job”  (M=5.88; SD=1.53), followed by the aspiration “to work as a freelancer” (M=5.33; SD=1.60); 
medium-low level of the agreement relating “to starting up a business” (M=4.80; SD=1.80), much less “contribute 
actively to the development of Sicilian Territory” (M=4.24; SD=1.85), are not satisfied with “what life offers them” 
(M=3.34; SD=2.22), F(4.916)=76.01p<.001.The students of Technical School appreciate, more than others, the idea 
“to start a business” (TSM=5.19SD=1.76, PS M=5.04 SD=1.75, GSM=4.18SD=1.73), F=7.76p=.001. The Grammar 
School students, however, less than the others, think of settling for “what life offers them” (GSM=2.49SD=1.88, 
TSM=3.19SD=2.14, PSM=4:46SD=2.22), F=17.29 p<.001. 
4.3. Possible development of Sicilian territory 
Students especially appreciate (p<.001) the idea that the possible development of Sicilian Territory should be 
based primarily on tourism (M=6.28; SD=1.21), followed by the traditional tertiary (M=5.58; SD=1.24) and 
advanced services (M=5.53; SD=1.41). Just above mid-point, however, the appreciation of the craft sector (M=4.58; 
SD=1.51) as possible towing of the development of Sicilian Territory, F(5.1145)=63.08 p<.001 . 
Regarding the possible "strengths" on which base the development of Sicilian Territory, emerges an appreciation 
of medium-high level for almost all proposed items (“greater personal involvement at work” M=6.07SD=0.94; 
“invest more resources into activities of higher education” M=5.83SD=1.26; “an entrepreneurial class more willing 
to invest in innovative sectors” M=5.72SD=1.24; “increase cooperation with countries of continental Europe” 
M=5.61SD=1.31; “increase the level of cooperation with Mediterranean countries” M=5.59SD=1.16; “greater 
personal commitment political-social” M=5.39SD=1.47)   except for that relating “to overcoming the idea of 
permanent  job”  (M=4.19; SD=1.88), F(6.1380)=54.37 p<.001.Students of Professional School believe, more than 
others,  it  is  necessary  to  abandon  the  idea  “of  a  permanent  job”  (PSM=4.79SD=1.75, TSM=4.10SD=2.04,
GSM=3.75SD=1.69) F=6.17p=.002, instead feel less important “to invest more resources in activities of higher 
education” (post-diploma/graduation) anchored to needs of the territory (PSM=5.51SD=1.44, GSM=5.98SD=1.13,
TSM=5.98SD=1.16) F=3.49 p=.032.The Grammar School students who think necessary to consider, more than the 
others, a “greater personal commitment political-social” (GSM=5.69SD=1.19, TSM=5.36SD=1.55, 
PSM=5.10SD=1.61) F=3.11p=.046, but at the same time the presence of “an entrepreneurial class more willing to 
invest in innovative sectors” (GSM=5.94SD=1.26, TSM=5.78SD=1.11, PSM=5.42SD=1.31) F=3.44p=.034. 
4.4. Semantic Differentials 
In line with data of Likert Scales, from the average values of the semantic differentials there is the very low value 
attached to the Sicilian territory (M=3.68, SD=.92); although a positive sign, do not appear exciting even the scores 
attributed to the Real Self (M=4.96; SD=.53) and to the job (M=4.84; SD=.82), mid-level, however, the scores 
relative the Future Self (M=5.41; SD=.64), F(3.690)=278.82 p<.001.We found higher scores for high school 
students in relation to job (GSM=5.03SD=0.87, TSM=4.74SD=0.76, PSM=4.72SD=0.78; F=3.56p=.030) and Future 
Self  (GSM=5.57SD=0.6, TSM=5:39SD=0.67, PSM=5.23SD=0.62; F=5.26 p=.006). 
The analysis of the Euclidean Distances indicates that the shortest distance about the relationship between Real 
Self and Future Self (M=1.69) and  although with higher average, Real Self and job (M=1.94) Future Self and job 
(M=1.92), as saying that the job is relevant part of reality and planning of our youth, F(5.1150)=123.18 p<.001.This 
reality, and annexed hopes, however, appear far from the Sicilian territory, for which we find the maximum 
distances. 
5. Discussion and Conclusion 
In general, our sample is satisfied of training received. The peculiarity that students consider to be essential in 
any training course is the ability to offer a rapid job placement. Respect to the characteristics that a training course 
should have, students of technical institutes, think, more than others, that any training should not be too long and 
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demanding. Instead, regarding the characteristics that the training should be to increase your chances of getting the 
job to which aspire. Thinking about their future careers, the sample appreciates mostly the idea of finding a 
permanent job. Instead, specifically, students of technical institutes appreciate, more than others, the idea of starting 
a business. Grammar school students think, less of others, to settle for what life offers them. 
The development of the Sicilian territory of our sample should be based primarily on tourism, tertiary traditional 
and advanced. For development of the area, the students of Professional schools, more than others, believe that it is 
necessary to not consider the idea of a permanent job. Instead, Grammar school students believe, more than others, 
that we need a greater personal commitment, political and social, but at the same time recognize the importance of 
the presence of an entrepreneurial class more willing to invest in innovative sectors.  
With regard to the representations that students have of themselves, of their own identity and their own future, 
the highest scores, but still average, are those relating to the representation of the Future Self whereas they showed a 
negative representation of the Sicilian territory. In particular, Grammar school students have higher scores in 
relation to work and the future Self. The analysis of Euclidean distances showed that the work represents a 
significant part of reality and planning of our youth.  Strongly negative appears, however, the representation of the 
territory for which we find the maximum distances. 
The sample is more worried about their future stability than for the opportunity to invest in their territory. The 
solution could be that to increase awareness of the characteristics and potentiality of territory. It may be useful a 
context in which the training is not limited only to the acquisition of a cultural baggage, but to broaden its borders 
following their students in the process of identity construction and showing them the means and methods to find a 
suitable role of their own Self in the community and meet their expectations. Future research can take into account 
the effect of other variables (e.g. Sex) or use other territory measures. 
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